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ABSTRACT
Researcher : Rokeeyah Sangyanai
NIM : 20400113198
Department : English Education
Faculty : Tarbiyah and Teaching Science
Title : The Use of Task-based Learning in Teaching Students’
Speaking Ability at the First Grade of X IPS at Phattanasart
Foundation School, Songkhla Thailand
Consultant I :   Dr. H. Abd. Muis Said, M.Ed.TESOL.
Consultant II             :   Indah Fadhilah Rahman, S.Pd.I., M.Hum.
The research is about The Use of Task-based Learning in Teaching Students’
Speaking Ability at the First Grade of X IPS at Phattanasart Foundation School,
Songkhla Thailand. The problem statement of the research is How Effective is the
Use of Task-based Learning in Teaching Students’ Speaking Ability at the First
Grade Students of X IPS at Phattanasart Foundation School, Songkhla Thailand. In
addition, this research aims to; to identify the effectiveness of using Task-based
Learning in teaching students’ speaking ability at the first grade students of X IPS at
Phattanasart Foundation School, Songkhla Thailand. The research designed used was
quasi-experimantal design. The study was conducted at the First Grade Students of X
IPS at Phattanasart Foundation School, Songkhla Thailand.
The data were analyzed using descriptive statistic (frequency, mean score, and
standard deviation) and inferential statistic (independent sample t-test). The
significant difference between the experimental classed are shown through the
collected data from the post-test. The more students were more active in speaking and
they were not as shy as before. The result of the t-test also shown that Using Task-
based leaning is effective in teaching students’ speaking ability.
Based on the findings and discussion formulated in this research study, the
following recommendations are hereby proposed. Using Task-based learning is
effectiveness in teaching speaking. English teachers may use Task-based learning for
a better speaking class.
The power of using this method is very interesting to attract the attention of
students because using some activities makes students feel not bored while studying
in the classroom and can help develop the four language skills in an integrated
manner.
The weakness of this method there are many things that must be prepared by
the teacher before coming to classes that take a long time to teach in the class because
we have to dictate first before letting them speak and we must prepare an interesting
picture.
1CHAPTER I
INTRODUCTION
A. Background
Basically, there are four skills required in English teaching learning
program. They are reading, speaking, listening and writing. Base on those skills,
speaking is one of the most important skills in language learning.  By speaking,
we can convey information and ideas, and maintain social relationship by
communicating with others. In the modern day communicating in foreign
languages is important. English is one of the most important languages because is
it the most widely spoken language globally. We use English to communicate on a
daily basis in education, healthy care, business and technology. Bailey and Savage
(1994) state that communication on a daily basics: listening and speaking is
necessary basic skill that also leads learners to other reading and writing skills.
In addition, a large percentage of the world’s language learners study
English in order to be able to communicate fluently. It is stated by British
Council’s report (1998) that more than two billion people use English to
communicate. Some people often think that the ability to speak a language is the
product of language learning. They assumed that speaking is a crucial part of
language learning process.
Many language learners regard speaking ability as the measure of knowing a
language. That is why the main purpose of language learning is to develop
proficiency in speaking and communicative efficiency. They regard speaking as
2the most important skill they can acquire and asses their progress in terms of their
accomplishments in spoken communication.
Speaking is a language skill that is developed in child life, which is
produced by listening skill, and at that period speaking skill is learned. Based on
Competence Based Curriculum speaking is one of the four basic competences that
the students should gain well. It has an important role in communication.
Speaking can find in spoken cycle especially in Joint Construction of Text stage
(Departmen Pendidikan Nasional, 2004). In carrying out speaking, students face
some difficulties one of them is about language its self. In fact, most of students
get difficulties to speak because they always study about grammar and seldom to
practice for speak in the classroom, they just study about theory not to practice
themselves even though they have a lot of vocabularies and have written them
well. The problems are afraid for students to make mistakes.
Speaking is the productive skill. It could not be separated from listening.
When we speak, we produce the text and it should be meaningful. In the nature of
communication, we can find the speaker, the listener, the message and the
feedback. Speaking could not be separated from pronunciation as it encourages
learners to learn the English sounds.
According to British Council’s report (1998) the purpose shown above, in
order to be able to gain these skills the learners must practice speaking more in the
classroom in order to gain experience and more knowledge. The teacher should
encourage learners to learn how to work with others and know to solve problem
among themselves. Learners should be able to make their own judgment and be
3able to express thoughts and feelings, be able to give an opinion and be able to
apply these things into real-life.
It is widely acknowledge that currently speaking learning in Thailand is
not successful despite studying for many years. One of the problems, which lead
to lack of success in English learning in Thailand, is that the classroom
environment is overly stressful for learners. A British Council expert in teacher
education in Thailand, Moutford (1986) points out some serious problems of
language teaching in Thailand such as the dry teaching style and overly concern
on grammar details, inappropriate texts that are not related to learners, and not
giving learners a chance to interact with each other in classroom. Another problem
is that class activities do not support enough language speaking practice. Bolt’s
1986 study (as cited in Muangyot, 2010) found that in traditional classroom most
activities focused on grammar and reading more than listening and speaking.
Teachers generally use too much Thai in English classroom and do not use
enough creative activities that stimulate learning. A study performed by the
Ministry of Education (2002) over a period of ten years found that the
communication level of foreign language learners was inadequate to perform
research, study technology and communicate effectively. Another aspect was that
learners did not feel confident enough to speak up in classroom settings, which led
to problems in communication.
The researcher has observed that the teaching of speaking in the first grade
Student of X IPS at Phattanasart Foundation School, Songkhla Thailand, has not
been effective because the students are not able to communicate in English
4successfully. According to Miss Khoneetah Doloh, a personal conversation with
researcher, English teacher of the first grade Student of X IPS at Phattanasart
Foundation School found that teachers do not provide classroom instruction that
leads students to have an opportunity to communicate as in real-life situations.
Another issue is that teachers usually ask students to repeat sentences after them
with little or not thinking involved. Teachers focus on grammar formation and
rules rather than practicing actual speaking activities. Due to these issues, and in
consideration of the importance of teaching and learning English, the researcher is
interested in using task-based learning activities to improve English speaking
skill.
Task-based learning offers the student an opportunity to do exactly this.
The primary focus of classroom activity is the task and language is the instrument
which the students use to complete it. The task is an activity in which students use
language to achieve a specific outcome. The activity reflects real life and learners
focus on meaning; they are free to use any language they want. Playing a game,
solving a problem or sharing information or experiences, can all be considered as
relevant and authentic tasks. In TBL an activity in which students are given a list
of words to use cannot be considered as a genuine task. Nor can a normal role
play if it does not contain a problem-solving element or where students are not
given a goal to reach. In many role plays students simply act out their restricted
role. For instance, a role play where students have to act out roles as company
directors but must come to an agreement or find the right solution within the given
time limit can be considered a genuine task in TBL.
5According to Jane Willis (1996), task-based learning (TBL) is typically
based on three stages. The first of these is the pre-task stage, during which the
teacher introduces and defines the topic and the learners engage in activities that
either help them to recall words and phrases that will be useful during the
performance of the main task or to learn new words and phrases that are essential
to the task. This stage is followed by what Willis calls the "task cycle". Here the
learners perform the task (typically a reading or listening exercise or a problem-
solving exercise) in pairs or small groups. They then prepare a report for the
whole class on how they did the task and what conclusions they reached. Finally,
they present their findings to the class in spoken or written form. The final stage is
the language focus stage, during which specific language features from the task
and highlighted and worked on. Feedback on the learners’ performance at the
reporting stage may also be appropriate at this point.
Based on the background above, this research is concentrated to search
about “The Use of Task-based Learning in Teaching Students’ Speaking Ability
at The First Grade of X IPS at Phattanasart Foundation School, Songkhla
Thailand”.
6B. Research Problems
Related to the previous background, the researcher formulates research
questions as follows:
1. Is using Task-based Learning effective in increasing students’
speaking ability at the first grade students of X IPS at Phattanasart
Foundation School, Songkhla Thailand?
2. To what extent is using Task-based Learning effective in increasing
students’ speaking ability at the first grade students of X IPS at
Phattanasart Foundation School, Songkhla Thailand?
C. Research Objectives
Based on the research questions above, the objective of the study are to find out:
1. To find out whether using Task-based Learning is effective in
increasing students’ speaking ability at the first grade students of X
IPS at Phattanasart Foundation School, Songkhla Thailand.
2. To find out the extent to which using Task-based Learning is effective
in increasing students’ speaking ability at the first grade students of X
IPS at Phattanasart Foundation School, Songkhla Thailand.
D. Research Significances
The research is expected to give significant contributions, they are:
1. Theoretical Significance
This research is expected to be valuable information and contribution for
the teaching and learning process. Task-based learning (TBL) is typically
based on three stages. The first of these is the pre-task stage, during which the
7teacher introduces and defines the topic and the learners engage in activities
that either help them to recall words and phrases that will be useful during the
performance of the main task or to learn new words and phrases that are
essential to the task. It is expected to be worthwhile information to improve
teaching English in speaking ability.
2. Practical Significance
a. For Students
The researcher also expects all of the students can enjoy when they learn
to speak English by using TBL and it can present happy and fun situation at
the class. So, the students can increase their skill in speaking.
b. For Teacher
By this research, the researcher hopes that it can help the teacher to
improve students’ achievement; it is expected to give alternative contribution
and information about the technique in teaching speaking especially in task-
based for the Senior High School.
c. For the next researcher
This researcher is expected to be able to give significance to the other
researcher as a reference for further studies on similar topic.
E. Research Scope
The scope of this research is focused on the using task-based and use
speaking test in form of task-based in teaching the speaking ability of the first
grade student of X IPS of Phattanasart Foundation School, Songkhla Thailand.
The researcher used spoken test as the instrument for collecting data. Researcher
8gived picture about jobs to students. The other hand, the students be explain what
they see in this picture. The researcher is not taken all of the first grade students,
but the researcher taken 2 classes as the subject of this research.
F. Operational Definition of Terms
1. Student
Student is a learner or someone who attends an educational institution. Is a
person who is learning something. Students can be children, teenagers, or
adults who are going to school, but it may also be other people who are
learning, such as in college or university.
2. Speaking Ability
Speaking is an act of making vocal sounds. We can say that speaking
means to converse, or expressing one’s thoughts and feelings in spoken
language. To speak often implies conveying information. It may be from an
informal remark to a scholarly presentation to a formal address.
Ability is the quality or state of being able; power to perform, whether
physical, moral, intellectual, conventional, or legal; capacity; skill or
competence in doing; sufficiency of strength, skill, resources, etc.; in the plural,
faculty, talent. Speaking Ability is the skill or competence in producing or
reproducing a message or messages into spoken language.
93. Task-Based Learning Activities
Task-based learning offers the student an opportunity to do exactly. The
primary focus of classroom activity is the task and language is the instrument
which the students use to complete it. The task is an activity in which students
use language to achieve a specific outcome. The activity reflects real life and
learners focus on meaning; they are free to use any language they want.
Playing a game, solving a problem or sharing information or experiences, can
all be considered as relevant and authentic tasks.
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CHAPTER II
REVIEW OF RELATED LITERATURE
This chapter outlines about the related findings, literature review, teaching
speaking, models of teaching speaking, theoretical frameworks, and hypothesis.
A. Literature Review
The researcher will discuss the literature review of this research. It consists of
some previous related studies and some pertinent ideas. For more detail
information, the explanations as follow:
1. Previous Finding
a. Meta Nur Utaminingsih (2013) reported her research about Improving
Students’ Speaking Ability through Story Board Game. One of the language
skills which important was speaking. Speaking as one of language skill which
is being taught in school, has become the main concern for teacher. Teacher of
English should be able to find some methods to develop students’ skill,
especially in speaking. Teacher mostly spends much time to find an
appropriate method to encourage the students so that their speaking ability
will be significantly improved.
b. Kesda Thanghun (2012) reported her research about Using of Task-Based
Learning to Develop English Speaking Ability. This study examined the
effectiveness of task-based learning on Prathom Suksa 5 students’ English
speaking ability at Klongbanprao School. This study observed the students’
behavior while doing tasks. And also explored students’ perceptions towards
the use of task-based learning in the classroom.
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c. Andi Widdaya Sofyana (2015) reported her research about Task Based
Language Teaching in Improving Students’ Speaking Skill through Cartoon
Story Maker. This research goal were to know the implementation of TBLT in
improving students’ speaking skill through cartoon story maker and to know
the students’ improvement on speaking skill by implementation Task-based
Language Teaching through cartoon story maker. In sustaining the research
result, two types of data are collected; qualitative data that derived from
observation and interview towards the students and the teacher as well.
d. Richard (in Nunan, 1992) provides characteristics of communicative
competence including: a) knowledge of grammar and vocabulary of the
language, b) knowledge of rule of speaking e.g., knowing how to begin and
end conversation, knowing what topics that can be talked about in different
types of speech events, knowing which address forms should be used with
different persons one speak to and in different situations, c) knowledge of how
to use and respond to different types of speech acts such as request, apologies,
thanks, and invitation, and d) knowledge of how to use language
appropriately.
As the conclusion of researcher, the findings of some researchers above
describe that using Task-based learning especially in conducting materials in
English can make students learn, achieve, and get the goals easily. Two of
four researches above are same with this research because this research used
Task-based learning. However, all of the researches above have differences
with this research. This research will use a picture as the method in speaking
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teaching process. The students did write sentences from picture. It helped the
students to be more creative and try to find out the main idea or important
information to describe the picture by speaking.
Spoken language is the most familiar form of language that is used by
members of society in order to build relation. As a means of communication,
spoken language fundamentally occurs within a context. In some social
contexts, spoken language is used as the dominant form of communication
(Burns and Joyce, 1997:13). In addition, Burns and Joyce state that even in
other contexts where written language is given ‘more status,’ such as in
educational context, spoken language is still needed.
Mastering the spoken language is not merely mastering its articulation and
forms. The ultimate aim of mastery of spoken language is to communicate.
This means that mastery of rule of speaking and conversational skill is
necessary. In other words, the students must be able to use English for either
interactional or transactional purposes. Therefore, the students must be taught
about the acceptable expression of language functions and formulaic
expressions when opening, responding, and terminating a conversation. For
this reason, the teachers of English need to use teaching techniques by which
the students can be involved in the communication actively.
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2. Some Pertinent Ideas
a. General Concept of Speaking
1) Definition of Speaking
Speaking in foreign language is not as easy as speaking in our mother
tongue. It is obvious that in order to be able to speak in foreign language,
it is necessary to know a certain amount of grammar and vocabulary.
(Martyn Bygate, 1987:3)
According to Bygate (1987), speaking can be seen as skill based on
these basics: motor perceptive skills and interaction skills.
Speaking know how they can speak well because of their linguistic
knowledge. There are some linguistic knowledge like; genre knowledge,
discourse knowledge, pragmatic knowledge, grammar, vocabulary and
phonology (Thornbury, 2000)
2) Purpose of Speaking
Informative speaking seeks to inform. Its goal is that the listeners
understand something in the same way that the speaker understands that
subject. In this way, the speaker is sharing meaning and ways of
understanding. Actuation speaking seeks to get people to act, to perform in
some way. In practice this can be easy for simple actions and hardest of all
for actions that the person may not normally undertake. In this way,
actuation speaking can be considered to be the ultimate in persuasive
speaking.
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In its more difficult form, actuation may well be preceded by other
forms of speaking, as you need people to understand, agree with a
judgment and even change what they believe before they will take the
actions you propose.
To conclude our example, academics engage in actuation speaking
when they persuade those holding the purse strings to provide the precious
cash that is needed to pursue their research.
b. The Elements of Speaking
Speaking is making use words in ordinary voice, uttering words, knowing and
being able to use language; expressing one in words; making speech. While skill
is the ability to do something well. Therefore, we can infer that speaking is the
ability to make use of words or a language to express oneself in an ordinary voice.
In short, the speaking skill is to perform the linguistics knowledge in actual
communication. The ability functions to express our ideas, feeling, thoughts, and
need orally (Hornby, 1995).
B. Teaching Speaking
Teaching and learning process of English in Senior High School is based on
the school based curriculum. The latest approach stressed that the language is
acquired through communication. The basic language assumptions are: a.
Language as a mean of communication is used to express meaning grammatically.
b. Learning a foreign language is how to communicate using that language itself
as a target language, writing or orally. They are supported by the elements of the
target language.
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Speaking is an interactive task and it happens under real time processing
constraints. It means that they will be able to use words and phrases fluently
without very much conscious thought. Effective speakers need to be able to
process language in their own heads and put it into coherent order so that it comes
out in forms that are not only comprehensible, but also convey the meanings that
are intended. One of the reasons for including speaking activities in language
lessons is to help students familiar with oral use of language in English
conversation. Speaking activities provide exercise opportunities in real life
speaking in the safety classroom.
C. Models of Teaching English
Average person who want learn English language, most certainly they have
same reason. It is can speak English. So, they learn English language to try
speaking English. Usually, failure of learn speaking cause bore situation in the
class, unattractive, less fun and silent in the class.
D. Task-based Learning
Task-based learning is a different way to teach languages. It can help the
students by placing her in a situation like in the real world. A situation where oral
communication was essential for doing a specific tasks. Task-based learning has
the advantage of getting the student to use her skills at her current level. To help
develops language through its use. It has the advantage of getting the focus of the
student toward achieving a goal where language becomes a tool, making the use
of language a necessity.
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E. Strengths and weaknesses of Task-based learning
Strengths of TBL approach:
Task based language learning offers a lot of advantages as it is communication
based and allows the learners to transfer previously acquired knowledge to new
communicative contexts (Nunan, 1989). It encourages the learner to emerge as a
language user. It intends to engage the language learner in a meaning focused
language usage (Breen, 1989 as cited in Ellis, 2009).
1. Task based learning helps learners to interact spontaneously.
2. Automaticity.
3. Task based learning gives language learner opportunity to learn
vocabulary.
4. Provides essential conditions for language learning.
5. Maximises scope for communication.
6. Experiential learning.
Weaknesses of TBL approach:
1. Task Difficulty
2. Mismatch between the learners’ and teachers’ perception.
3. Authenticity of tasks.
4. Outcome.
5. Linguistic deficiency.
6. Learners’ perception.
7. Learners’ needs neglected.
8. Diverse classes.
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9. Fundamental issues unresolved.
10. Theoretical objections to task based learning.
F. How to improve speaking
You are unlikely to learn to speak a new language perfectly, but perfection
should not be your goal. Your main goal should be effective communication. I am
not perfect in any of the languages that I speak, but I can communicate, and
whenever I communicate in another language I’m satisfied. I also know from
experience that my ability to speak and to pronounce well will only improve with
time, as long as I remain alert to what I hear and read, and how I use the language.
Here are the steps I take when trying to improve my oral skills:
1. Listen a lot
Search our language libraries on LingQ for content, find items that interest
you and download them. Transfer them to your phone or MP3 player and study
on the go, wherever you are, and whenever you have the time. Just listen and
listen. You will start with short, easier content and graduate to longer more
interesting content. Just keep doing it. Ideally listen to material where you also
have the transcript so that you have a better chance of understanding it.
2. Read a lot
Reading, and especially saving words and phrases from your reading at
LingQ, is the best way to increase your vocabulary. To express yourself you
need words. To communicate you need to understand what the other person is
saying, and this requires even more words. Reading and LingQing will give
you the vocabulary you need to become a confident speaker. The combination
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of reading and speaking will enable your brain to become used to the new
language, and this will build up your potential to speak well.
3. Imitate
Listening when combined with reading will fill your brain with phrases
you recognize and will eventually be able to use. You may want to imitate out
loud the odd word or phrase, even as you are listening. This is sometimes
referred to as shadowing. But you need even more practice at getting the words
out. Listen a few minutes to content for which you have the transcript, and
where you like the voice and the way the person speaks. After listening, read
the same text out loud trying to imitate the way the person speaks. Focus on the
rhythm and intonation. Don’t worry about words that you mispronounce, get
the rhythm and flow. Do this over and over.
4. Write
Writing is a great way to start producing the language. You may not really
feel like writing much at first. The dictation function at LingQ is a great way to
get into the writing habit. You will only be writing out the words and phrases
that you have saved. Hopefully that will give you the confidence to write more.
Submit your writing for correction at LingQ if you want. The main thing,
however, is to write to get used to expressing things in the language, without
the pressure of speaking with someone.
5. Record yourself
Use of words is more important than pronunciation. However, we all like to
work on getting closer to the pronunciation of the native speaker, although we
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won’t quite get there. In order to work on pronunciation, you can practice
recording yourself every now and again, perhaps once or twice a month but not
too often. Find content of interest at LingQ, listen to the audio, then read the
same content out loud and record yourself. Listen for the differences. This is
your chance to work on specific sounds. It is important to notice the words that
you mispronounce and then try to notice these sounds when listening to the
language. If you can notice them, you will have a better chance of pronouncing
them correctly.
6. Speak
If you can find someone to speak to where you live, that is great. However,
there are many online sites, as well as LingQ, where you can find native
speakers to speak with. Don’t worry about your mistake, even encourage your
partner not to correct you while you speak. Our tutors at LingQ send learners a
conversation report with a list of words and phrases that caused trouble. This
report can be imported as a lesson. The main thing, however, is to speak more
and more, ideally on subjects of mutual interest to you and your native speaker
partner.
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G.Theoretical Framework
The diagram above consists of three, such as input, process, and output;
Input : Teaching speaking.
Process : Experimental class is the implementation as presentation of the
input in the classroom, teaching speaking by using task-based
leaning. The researcher gives the picture to the students and asked
the students’ about picture.
Control class is the implementation as presentation of the input
in the classroom, by using conversation text. The students would
INPUT
Teaching
Speaking
PROCESS
Teaching Speaking by
using Task-based learning
Experimental Class Controlled Class
PROCESS
Teaching by control
using conversation text
OUTPUT
The students’ speaking
Achievement
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make a sentence about simple past and present by according to the
instructions during The Task-based learning.
Output : The students’ speaking achievement.
H.Hypothesis
Base on the theoretical assumption above, the researcher formulates the
hypothesis as follow:
H0 :The use of Task-based learning is effective in teaching the students’
speaking ability at the first grade students of X IPS at Phattanasart
Foundation School.
H1 :The use of Task-based learning is not effective in teaching the students’
speaking ability at the first grade students of X IPS at Phattanasart
Foundation School.
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CHAPTER III
RESEARCH METHOD
This chapter deals with research method, population and sample, variables
and instrument, data collection procedures, data analysis techniques and statistic
procedures.
A. Research Design
The research design used quasi-experimental design (the Pre-Test-Post-Test
non-equivalent group design). In executing this research, the researcher used pre-
test and post-test design in both experimental and controlled class. It would aim to
find out of using Task-based learning to improve the Students’ Speaking Ability.
The treatment conducted after the pre-test. To get the significant effectiveness by
comparing the pre-test and the post test result the research design would be
present as follow:
Group Pre-Test Treatment Post-Test
E 01 X 02
C 03 - 04
Where:
E = experimental class
C = controlled class
01 = Pre-Test in experimental class
02 = Post-Test in experimental class
03 = Pre-Test in controlled class
04 = Post-Test in controlled class
X = Treatment
(Cohen, Manion, and Morrison, 2007: 283).
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B. Research Population and Sample
1. Population
The population of this research taken from the first grade students of X at
Phattanasart Foundation School, Songkhla Thailand. The total number of
population was 67 students which consist of three classes they are one IPA class,
two IPS classes. IPA class has 23 students. IPS class has 44 students.
2. Sample
The total number of the students was 30 of IPS classes. The sample was taken
by using purposive sampling, the researcher called students’ names in
chronological order. The researcher purposely used two classes as the sample.
These classes divided into experimental and controlled class. The researcher used
15 students as the sample of the research with students as experimental class in X
IPS 1 and 15 students as controlled class in X IPS 2. The reason for taking these
classes as the sample was based on recommendation of the English teacher of
Phattanasart Foundation School that this class is easier to be observed.
C. Research Setting
1. Location
The research activities were conducted at Phattanasart Foundation
School, Sadao, Songkhla, Thailand.
Phattanasart Foundation School consists of 3 levels:
1. A'nu'ban, is a level equivalent to kindergarten (TK).
2. Pa'tom suksa, which is the same level with elementary school (SD)
24
3. Mattayom suksa, which is equivalent to junior high and high school
level consisting of grade 1 to grade 6
The Phattanasart Foundation School consists of 47 classes with a
total of 1,340 students from all levels and 92 teachers.
2. Time of Implementation
The study lasted approximately 1 Month (4 weeks) starting from
January 10, 2017 to February 10, 2017
D. Research Variable
This research had two different variables, namely independent variable and
dependent variable. Independent variable is the use of Task-based learning
activities and dependent variable the students’ speaking ability.
E. Research Instruments
The instrument used in this research are:
1. Test
The measurements of speaking competence, the researcher used
pre-test and post-test. The speaking test can be used to test skill such as
fluency in a foreign language. In this research, the researcher used
speaking test for the pre and post-test not only to measure the students’
speaking skill, but also to get the data. There are five components assessed
in oral test, such as: grammar, vocabulary, pronunciation, fluency, and
comprehension. Arikunto (1997:138) says that test is sequence of question
or exercise, which is used to measure skill, knowledge, intelligence and
ability of individual or group.
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2. Observation sheet
The guidelines consists of a list of the students’ activities that be
observed during learning process. It identifies Task-based learning can
overcome the students’ problem and improving students’ to their
participant in the class.
The researcher did an observation. Researcher used observations
because want to know the first year students activities in speaking ability
in the speaking class. On the observation the researcher provided the
observation checklist as the instrument for collecting data. There are two
kinds of observation list or checklist. Those are provided for observing the
students activities in speaking by using task-based learning and the
teachers’ activities during the English teaching learning process.
F. Data Collecting Procedures
In collecting data, the researcher used two instrument i.e. observation sheet
and test, pre-test and post-test. The types of data collection consist of
quantitative data in which the instrument used was test and qualitative data in
which the instrument used was observation sheet. The way to take data are as
follows:
1. Pre-test
Pre-test was given in the first meeting before the teaching learning process
on 10 January 2017 in the pre-test, the students’ was invited to introduce
themselves in front of class. This pre-test activity is one of type classroom
speaking performance, which is belongs to the monolog categories. The
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researcher gives basic question about themselves for students. Then, while
pre-test the researcher was seen the reaction of other students’ responses.
This pre-test has aim to know how the students’ speaking ability. While
those pre-test activities the researcher was observe their pronunciation,
grammar, vocabulary, fluency and comprehension it is related to the
aspects of speaking that state in Chapter III (see page 27), then the
researcher was observe in the form of teachers’ field notes.
2. Treatment
Treatment is the way in teaching students’ ability in speaking by using
Task-based Learning. After giving the pre-test the students taught by using
Task-based Learning. The treatment was taken place within 6 meetings
and it takes 1x40 minutes for each class.
The procedure of treatment:
a) Experimental Class
1. The first meeting (10 January 2017, Jobs) see appendix I
a. The researcher greeted the students.
b. Students respond the researcher greeting.
c. The researcher asked the students to introduce themselves.
d. The researcher gave the students pre-test.
2. The second meeting (13 January 2017, Jobs) see appendix I
a. The researcher gave the correct answer from pre-test to the
students.
b. The researcher asked the students to speaking.
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3. The third meeting (17 January 2017, Jobs)
a. The researcher asked the students about Task-based learning.
b. The researcher gave the students materials about Task-based
learning.
c. The researcher explained the materials about Task-based learning.
4. The fourth meeting (20 January 2017, Jobs)
a. The researcher derided the students into the groups.
b. The researcher presented example about Task-based learning.
c. The researcher gave the topic to the group.
d. The researcher instructed the students to discussion about them
topic.
5. The fifth meeting
a. The students came forward to explain what they got from topic.
6. The sixth meeting
a. The students made sentences about nouns around the classroom.
7. The seventh – eight meeting
a. The researcher administered the post-test to the students.
b. The students described what they got in this picture.
b) The Controlled Class
In this class the researcher taught the students using conventional method
like the English teacher of the class used. It aims to find out the impact of
implementing the conventional method in experimental class by
comparing the pre-test result of the both class.
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3. Post-test
Post-test was given in the last meeting after several sessions of teaching
learning process. The purpose was to find out whether there is
improvement or not after the teaching program and to identify how
significant the changes are before and after the treatment is being applied.
The post-test was conducted in 50 minutes.
G. Data Analysis Techniques
The researcher used two techniques. They are:
1. Quantitative Data
The quantitative data was obtained from the result of the test (achievement
data) that was carried out at the end of the cycles. In terms of the
achievement data, the analysis is follows:
a. Scoring and classifying the students’ speaking ability as suggested by
Heaton (1988). Here are the detail of the explanation above with its criteria:
Table 3.1.
The Assessment of Pronunciation
Classification Score Criteria
Very Good 5 Pronunciation is lightly influenced by mother
tongue. A few minor grammatical and lexical
errors but most utterances are correct.
Good 4 Pronunciation is still moderately influenced by
mother tongue but no serious phonological errors.
A few grammatical and lexical errors but only
one or two major error causing confusion.
Average 3 Pronunciation influenced by the mother tongue
but only a few serious phonological errors.
Several grammatical and lexical errors, some of
which cause confusion.
Poor 2 Pronunciation seriously influenced by mother
tongue with errors causing a breakdown. Many
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“basic” grammatical and lexical errors.
Very poor 1 Serious pronunciation errors as well as many
‘basic” grammatical and lexical errors. No
evidence of having mastered any of the language
skills and areas practiced in the course
(Arikunto, 2013)
Table 3.2.
The Assessment of Grammar
Classification Score Criteria
Very Good 5 Make  few noticeable errors of grammar and
word order
Good 4 Occasionally makes grammatical of word order
errors which do not, however obscure meaning.
Average 3 Makes frequent errors of grammar and word
order which occasionally obscure meaning.
Poor 2 Grammar and word order errors make
comprehension difficult. Must often rephrase
sentence or restrict him to basic pattern.
Very poor 1 Errors in grammar and word order as severe as to
make speech virtually unintelligible.
(Arikunto, 2013)
Table 3.3.
The Assessment of Vocabulary
Classification Score Criteria
Very Good 5 Has to make an effort at time to search for words.
Nevertheless, smooth delivery on the whole and
only a few unnatural.
Good 4 Although he has to make an effort and search for
words, there are not too many unnatural pauses.
Fairly smooth delivery mostly. Occasionally
fragmentary but succeeds in conveying the
general meaning. Fair range of expression.
Average 3 Has to make an effort for much of the time. Often
has to search for the desired meaning. Rather
halting delivery and fragmentary. Range of
expression often limited.
Poor 2 Long pauses while he searched for the desired
meaning. Frequently and halting delivery. Almost
gives up making the effort at times limited range
of expression.
Very poor 1 Full of long and unnatural pauses. Very halting
and fragmentary delivery. At times gives up
making the effort. Very limited range of
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expression.
(Arikunto, 2013)
Table 3.4.
The Assessment of Accuracy and Fluency
Classification Score Criteria
Very Good 5 The speaker’s intention and general meaning are
fair clear. A few interruption by the listener for
the sake of clarification are necessary
Good 4 Most of what the speaker says is easy to follow.
His attention is always clear but several
interruptions are necessary to help him to convey
the message or seek clarification
Average 3 The listener can understand a lot of what is said,
but he must constantly seek clarification. He
cannot understand and then with considerable
effort by someone who is used to listening to the
speaker.
Poor 2 Only small bits (usually short sentence and
phrase) can be understood and then with
considerable effort by someone who is used to
listening to the speaker hardly anything of what is
said can be understood.
Very poor 1 Even the listener make a great effort interrupts,
the speaker is unable to clarify anything he seems
to have said.
(Arikunto, 2013)
b. Classifying the students’ score of pre- test and post test score of the students
by using this category.
Table 3.5.
Classification of Speaking Score
No Score Criteria
1 4.01-5.00 Very Good
2 3.01-4.00 Good
3 2.01-3.00 Average
4 1.01-2.00 Poor
5 0.00-1.00 Very Poor
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c. Computing the frequency and the rate percentage of the students’ scores.
P = 100%
Where:
P =  Rate Percentage
f =  Frequency of the correct answer
N =  The total number of students
(Gay, 1981)
The data collected through test was analyzed mainly using descriptive
statistic (mean score), and inferential statistic (t-test). The following statistic
formulas cited by Arikunto (2010) are supposed to be used if only the data
calculated manually.
d. This formula was used to know the mean score of the students’
achievement:
= ∑
Where:
: Mean Score∑ : The sum of all the score
N : the number of subject (students)
e. To find out standard deviation of the students’ score in pre-test and post-test
by applying formula below:
= ∑ (∑ )
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Where :
SD = Standard deviation∑ = The sum of all score∑ ² = The sum square of all score
N = Total number of students
(Gay, 1987:361)
f. To find out the significant differences between the score of pre-test and
post-test by using the formula:
= x1 − x2S1 + S2n1 + n2 − 2 1n1 + 1n2
Where:
t = test of significance
x ̅1 = mean score of experimental group
x ̅2 = mean score of controlled group
S1 = sum square of experimental group
S2 = sum square of controlled group
n1 = number of students of experimental group
n2 = number of students of cotrolled group
(Gay, 1981:327)
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g. The result of the t test were compared with t-table to see if there was a
significant difference between the experimental class and controlled class on
the other hand, the experiment was effective or not.
T table >t test= Effective
T table <t test= Not effective
(Gay, 2006: 346)
2.   Qualitative Data
The qualitative data was taken from observation checklist being applied
during the treatment in each cycle. Qualitative data is the data which in
sentence forms that involve the information about learning activities,
creativities, understanding, enthusiastic and interactive.
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CHAPTER IV
FINDINGS AND DISCUSSION
This chapter described the findings and the discussion of this research. In
the findings section, the researcher showed all the data which she collected during
the research. In the discussion section, the researcher analyzed and discussed all
the data in the finding section. The researcher compared the data between pre-test
and post-test. The problem statements of this study were also answered in this
section.
A. Findings
The findings of the research were based on the result of the data analysis
used speaking test to collect the data. The data were collected from 30 students
of X IPS at Phattanasart Foundation School which consisted of two groups,
they are IPS 1 and IPS 2. The test consisted of pre-test and post-test. The pre-
test was given to find out the initial students’ ability in bio data test and the
post-test was given to find out the improvement of the students’ ability in
speaking skills after given the treatment. And findings of study deal with the
percentage rate of the students’ score obtained from the test to find the mean
score, standard deviation, test of significance, and hypothesis testing.
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1. The Classification of Students’ Pre-Test in Experimental Class and
Controlled Class.
Table 4.1
The rate percentage of score experimental class in Pre-Test
No. Classification Score Frequency (f) Percentage (%)
1. Very Good 17-20 0 0%
2. Good 13-16 0 0%
3. Average 9-12 2 10%
4. Poor 5-8 13 90%
5. Very Poor 0-4 0 0%
Total 15 100%
Table 4.1 above shows the rate percentage and frequency of the students’
experimental class in pre-test, the students’ got neither very good nor good. 2
(10%) students got average score, 13 (90%) students got poor score.
Table 4.2
The rate percentage of score controlled class in Pre-Test
No. Classification Score Frequency (f) Percentage
(%)
1. Very Good 17-20 0 0%
2. Good 13-16 0 0%
3. Average 9-12 1 5%
4. Poor 5-8 11 80%
5. Very Poor 0-4 3 15%
Total 15 100%
Table 4.2 above showed the rate percentage and frequency of the students’
controlled class in pre-test, the students’ got neither very good nor good. 1 (5%)
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student got average score, 11 (80%) students got poor score, 3 (15%) students got
very poor score.
Based on the table 4.1 and 4.2 above, it can be concluded that the rate
percentage in pre-test of experimental class was higher than in the controlled
class. None of students got very good and good score of experimental class and
controlled class.
2. The Classification of Students’ Post-Test Scores in Experimental Class
and Controlled Class.
Table 4.3
The rate percentage of score experimental class in Post-Test
No. Classification Score Frequency (f) Percentage (%)
1. Very Good 17-20 0 0%
2. Good 13-16 1 5%
3. Average 9-12 13 90%
4. Poor 5-8 1 5%
5. Very Poor 0-4 0 0%
Total 15 100%
Table 4.3 above showed that in post-test, the students got neither very
good, there were 1 (5%) student got good, 13 (90%) students got average score, 1
(5%) student got poor score. None of the students got very poor.
Table 4.4
The rate percentage of score controlled class in Post-Test
No. Classification Score Frequency (f) Percentage (%)
1. Very Good 17-20 0 0%
2. Good 13-16 0 0%
3. Average 9-12 9 70%
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4. Poor 5-8 6 30%
5. Very Poor 0-4 0 0%
Total 15 100%
Table 4.4 above shows the rate percentage and frequency of the students’
controlled class in post-test, the students’ got neither very good and good score. 9
(70%) students got average score, 6 (30%) students got poor score. None of the
students got very poor score.
Based on the table 4.3 and 4.4 above, it can be concluded that the rate
percentage in post-test of experimental class was higher than the rate percentage
in pre-test of controlled.
3. The Mean Score and Standard Deviation of Experimental Class and
Controlled Class.
After calculating the result of the students score, the mean score and
standard deviation or both classes be presented the following table:
Table 4.5
The mean score of experimental class and controlled class in post-test
Class Mean Score Standard Deviation
Experimental 10.33 1.73
Controlled 9.13 1.30
The table above shows that, the mean score of experimental class in post-
test was (10.33) and the standard deviation of experimental class was (1.73), while
the mean score of controlled class in post-test was (9.13) and its standard
deviation was (1.30). It means that, the mean score of controlled class was lower
than mean score of experimental class.
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The significance score between experimental class and controlled class can
be known by using t-test. The result of t-test can be seen in table 4.6 as follows:
Table 4.6
Distribution the value of t-test and t-table in post-test
Variable t-test value t-table value
Post-test 2.186 2.048
The table above shows that t-test value was higher than t-table. The result
of the test shows there was significant difference between t-table and t-test
(2.048< 2.186), it means that t-table was lower than t-test.
The result of the t-test statistical analysis shows that there was significant
difference between the experimental class and controlled class with got different
treatment, even though different both of them was not high enough. The statement
was proved by the t-test value (2.186) which higher than t-table value (2.048), at
the level of significance 0.05 and the degree of freedom (N1 + N2) -2 = (15 + 15) –
2 = 28. So the null hypothesis (H ) was rejected and alternative hypothesis (H )
was accepted.
4. Test of Hypothesis
The alternative hypothesis would be accepted if the t-test is higher than t-
table and the null hypothesis rejected. While, if the t-test is smaller than t-table,
the null hypothesis is accepted and rejected the alternative hypothesis.
The result of data analysis was the t-test value (2.186) was higher than the
t-table value (2.048). Based on the result, hypothesis test showed as. H was
rejected and H was accepted. In other words, the use of power of two in
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describing pictures was effective to enhance the second grade students’ speaking
skill
H was accepted, t > t df, (1-α)t . > t . (1 - 0.05)
B. Discussion
Task-based learning is an education process that aims to help students see
meaning in the academic material. Using task-based leaning, students are able
to connect the subject materials with the context of their daily life. It means the
subject materials should go along with daily need. It uses a variety of learning
activities to increase their understanding of a subject.
This research related of previous findings, Andi Widdaya Sofyana (2015)
conducted the result of the study that was aimed to answer. This research goal
were to know the implementation of TBLT in improving students’ speaking
skill through cartoon story maker and to know the students’ improvement on
speaking skill by implementation Task-based Language Teaching through
cartoon story maker. In sustaining the research result, two types of data are
collected; qualitative data that derived from observation and interview towards
the students and the teacher as well. On the other hand, the quantitative data
that derived from the test result; pre-test and post-test result. Then those data
analyzed by the researcher by using statistical analysis to know the final result
of the implementation TBLT in improving students’ speaking skill through
cartoon story maker in the CAR.
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The conclusion of the above is that Andi Widdaya Sofyana effective filter
hypothesis is very good to apply in school because it can help teachers in the
learning process and also to know the extent to which students understand the
subjects given by the teacher. The result of this study shown, that the use of
Task-based learning in teaching students’ speaking ability was effective same
with the research related of previous findings above.
The researcher found the applied Task-based learning was effective in
enhancing the students’ speaking ability, the researcher was discussed the
students’ improvements in speaking. Before the students were treated by
applying task-based leaning, the result of the students in experimental group of
this research shown that the students’ speaking skill was still low. It was
approved by the result of pre-test, there were got neither very good. 2 (20%)
students got good score, 13 (80%) students got average score. Based on the
data analysis there were significant improvement of the students’ post-test of
experimental class from 15 students, where there were 4 (20%) students got
very good, 10 (70%) students got good score, 1 (10%) student got average
score. None of the students got poor and very poor.
This finding related with the theory of Freeman (1986) that activating the
learners’ imagination will aid learning. The classification from very poor to
very good in experimental class with the criteria had been proposed by Heaton
(1989) in previous chapter is the way to determine students’ achievement in
speaking. The data had been showed that in pre-test no student got very good.
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It was so different with post-test that some of them got higher than the score in
pre-test.
The researcher concluded that used Task-based learning can increase the
students’ speaking ability and overcome the students’ problem in speaking
English. The goals have been achieved because the students’ achievements and
performance increased from the pre-test to the post-test. Then, it gave much
contribution toward in English learning. It may bring the learning process to be
more dynamic of interesting as well.
This study examined the effectiveness of task-based learning on X IPS
students’ English speaking ability at Phattanasart Foundation School. This
study observed the students’ behavior while doing tasks. And also explored
students’ perceptions toward the used of task-based learning in the classroom.
The findings from the post-test of the experimental in the study showed
that. Using task-based learning could improve the students’ English speaking.
The result from the present study is consistent with those of Jeon and Hahn
(2006) that task-based learning improved their English. This explains that
Willis’s (1998) principles of task-based learning provide students with the
opportunities to use language creatively. And task-based learning enhances the
language proficiency of the learners.
This method was better for everyone. Besides, this method had strength
and weakness. For more detail, the researcher would explain as follows;
The strength of using this method was very attractive in getting the
students’ attention because of using the several activities make the students
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felt no bored while studying during the classroom and can help develop all
four language skills in an integrated way.
The weakness of this method was there many that must be prepared by
the teacher before coming to the classroom that needed long time to teach in
the classroom because we have to dictate first before let them speak and we
have to prepared interesting picture.
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CHAPTER V
CONCLUSION AND SUGGESTION
This chapter consists of two sections. The first section deals with the
conclusion and the second one deals with suggestion.
A. Conclusion
1. From the discussion in the previous chapter, it can be concluded that using
Task-based learning can increase the students’ ability in speaking English.
The students’ mastery in speaking before using Task-based learning is
overage. It is different from the students’ mastery after using Task-based
learning in learning speaking. It can be found in students post-test. The
score was higher than the pre-test. Used of Task-based learning in learning
activity contributed to the students’ more effective in teaching speaking.
2. The strength of using this method was very attractive in getting the
students’ attention because of using the several activities make the
students felt no bored while studying during the classroom and can help
develop all four language skills in an integrated way.
3. The weakness of this method was there many that must be prepared by the
teacher before coming to the classroom that needed long time to teach in
the classroom because we have to dictate first before let them speak and
we have to prepared interesting picture.
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B. Suggestions
Based on the conclusion above, the researcher proposes the following
suggestions:
1. The teacher should make the class be interesting and enjoyable. Here, the
use of Task-based learning or help students see meaning in the academic
materials, they are studying by connecting academies subject with the
context of their daily lives, contributed to motivate and stimulus the
students’ ability speaking.
2. Teacher should pay attention to the increasing of students’ activities in the
class. Let the students explore their potential and their ability.
The researcher would like to give a suggestion to the teachers of English
that this method was very useful to teach speaking or even practicing
speaking inside the classroom however there were many method to be used
in teaching learning process, but using picture dictation was only an
alternative method of teaching speaking that could overcome your problem
while teaching English especially for teaching speaking such as; students
were difficult in expressing their idea and students less motivated.
Finally, the researcher realizes that there are still many shortages in her
thesis, so the researcher really expects the criticism and suggestions for the
improvement. Thus, the researcher also hopes this thesis can be a
meaningful contribution for the teacher of English as well as students and
further researcher.
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Appendix I : Instrument of Pre-test
Directions: Listen carefully to interview questions then answer.
1. When is your birthday?
a. How old are you?
b. What day is today?
2. What are you going to do on your birthday?
a. Who…with? Where?
3. How many people are there in your family?
a. Who are they?
4. How many brothers and sisters do you have?
a. How ole are they?
5. Where do you live?
a. Where is your house?
6. How do you go to school?
a. How long does it take?
7. Is there a 7-11 near your house?
a. How many of them?
8. What does your father do for work?
a. Where does he work?
9. What does your mother do for work?
a. Where does she work?
10. What is your dream?
Appendix II : Instrument
a. What do you think about this picture?
b. What are they?
c. What are they doing?
d. Could you mention nouns around them?
a.What do you think about this picture?
b.What are they?
c.What are they doing?
d.Could you mention nouns around them?
a. What do you think about this picture?
b. What are they?
c. What are they doing?
d. Could you mention nouns around them?
a. What do you think about this picture?
b. What are they?
c. What are they doing?
d. Could you mention nouns around them?
a. What do you think about this picture?
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APPENDIX III. The Result of the Students Pre-Test in Experimental Class
X IPS 2
No Name Pronunciation Grammar Vocabulary Accuracy&Fluency Score
1 Boosro Billeh 1 2 2 1 6
2 Amad Yapak 1 2 2 1 6
3 Harachat Sendakan 2 2 2 1 7
4 Zalman Ritto 1 2 1 2 6
5 Yusof Kareemee 1 1 2 1 5
6 Balasan Madsaman 2 3 3 2 10
7 Mareena Masman 2 2 2 1 7
8 Mawamas Chevhoh 2 1 2 1 6
9 Atchakanya Bilalee 2 2 2 2 8
10 Fatem Za 1 2 2 2 7
11 Wanwipha Nopparat 2 1 2 1 6
12 Wanlaya Taelah 2 2 3 2 9
13 Sirikwan Paikoaw 2 1 1 2 6
14 Asreena Prasawan 2 1 1 1 5
15 Sirikanya Duerama 2 2 2 1 7
Total 25 26 29 21 101
APPENDIX IV. The Result of the Students Post-Test in Experimental Class
X IPS 2
No Name Pronunciation Grammar Vocabulary Accuracy&Fluency Score
1 Boosro Billeh 2 2 2 2 8
2 Amad Yapak 2 3 2 2 9
3 Harachat Sendakan 3 3 2 2 10
4 Zalman Ritto 3 3 2 2 10
5 Yusof Kareemee 2 2 3 2 9
6 Balasan Madsaman 3 4 4 4 15
7 Mareena Masman 2 3 3 2 10
8 Mawamas Chevhoh 2 3 2 3 10
9 Atchakanya Bilalee 3 3 3 3 12
10 Fatem Za 2 3 3 3 11
11 Wanwipha Nopparat 3 3 3 2 11
12 Wanlaya Taelah 3 3 3 3 12
13 Sirikwan Paikoaw 3 2 3 2 10
14 Asreena Prasawan 2 3 2 2 9
15 Sirikanya Duerama 2 2 3 2 9
Total 37 42 40 36 155

APPENDIX V. The Result of the Students Pre-Test in Control Class
X IPS 1
No Name Pronunciation Grammar Vocabulary Accuracy&Fluency Score
1 Phuwanat Jittrong 1 1 1 1 4
2 Yussarin Abdulsoma 2 3 3 2 10
3 Sarayut Daraman 1 1 1 1 4
4 Anan Hayeesamaae 2 2 2 2 8
5 Arzan In 1 1 2 1 5
6 Kornnipa Benman 1 2 2 2 7
7 Saroh Sanreem 1 1 1 1 4
8 Thanaporn Sakdoono 2 2 2 2 8
9 Teerada Baimud 2 2 2 1 7
10 Furinut Inman 1 2 1 2 6
11 Mayuree Phonsawat 1 1 2 1 5
12 Siranee Jittrong 2 1 2 1 6
13 Supaporn Madliad 2 2 2 2 8
14 Amita Thongkliang 1 2 2 1 6
15 Arisa Madprasit 1 2 2 1 6
Total 21 25 27 21 94
APPENDIX VI. The Result of the Students Post-Test in Control Class
X IPS 1
No Name Pronunciation Grammar Vocabulary Accuracy&Fluency Score
1 Phuwanat Jittrong 2 2 2 2 8
2 Yussarin Abdulsoma 3 3 3 2 11
3 Sarayut Daraman 2 2 2 2 8
4 Anan Hayeesamaae 2 2 3 2 9
5 Arzan In 2 2 2 1 7
6 Kornnipa Benman 2 3 2 2 10
7 Saroh Sanreem 2 2 2 3 8
8 Thanaporn Sakdoono 3 3 3 2 11
9 Teerada Baimud 2 2 2 2 8
10 Furinut Inman 2 2 2 2 8
11 Mayuree Phonsawat 2 2 3 2 9
12 Siranee Jittrong 2 3 3 2 10
13 Supaporn Madliad 2 3 3 2 10
14 Amita Thongkliang 2 3 2 2 9
15 Arisa Madprasit 2 3 3 3 11
Total 32 37 37 31 137

APPENDIX VII
Score of Students’ Pre-test and Post-test in Experimental Class
No Nama
Pre Test Post Test
IMPROVEMENT
Score (X) X 2 Score (X) X 2
1 Boosro Billeh 6 36 8 64
2 Amad Yapak 6 36 9 81
3 Harachat Sendakan 7 49 10 100
4 Zalman Ritto 6 36 10 100
5 Yusof Kareemee 5 25 9 81
6 Balasan Madsaman 10 100 15 225
7 Mareena Masman 7 49 10 100
8 Mawamas Chevhoh 6 36 10 100
9 Atchakanya Bilalee 8 64 12 144
10 Fatem Za 7 49 11 121
11 Wanwipha Nopparat 6 36 11 121
12 Wanlaya Taelah 9 81 12 144
13 Sirikwan Paikoaw 6 36 10 100
14 Asreena Prasawan 5 25 9 81
15 Sirikanya Duerama 7 49 9 81
TOTAL 101 707 155 1643

APPENDIX VIII
Score of Students’ Pre-test and Post-test in Control Class
No Nama
Pre Test Post Test
IMPROVEMENT
Score (X) X 2 Score (X) X 2
1 Phuwanat Jittrong 4 16 8 64
2 Yussarin Abdulsoma 10 100 11 121
3 Sarayut Daraman 4 16 8 64
4 Anan Hayeesamaae 8 64 9 81
5 Arzan In 5 25 7 49
6 Kornnipa Benman 7 49 10 100
7 Saroh Sanreem 4 16 8 64
8 Thanaporn Sakdoono 8 64 11 121
9 Teerada Baimud 7 49 8 64
10 Furinut Inman 6 36 8 64
11 Mayuree Phonsawat 5 25 9 81
12 Siranee Jittrong 6 36 10 100
13 Supaporn Madliad 8 64 10 100
14 Amita Thongkliang 6 36 9 81
15 Arisa Madprasit 6 36 11 121
TOTAL 94 632 137 1275

APPENDIX IX
The Mean Score of Experimental and Controlled Class
A. Experimental Class
1. Pre-test 2.   Post-test
 1 =  1 =
 1 =  1 =
 1 = 6.73  1 = 10.33
A. Control Class
1. Pre-test 2.   Post-test
 2 =  2 =
 2 =  2 =
 2 = 6.27  2 = 9.13
APPENDIX X
Standard Deviation of Experimental and Controlled Class
A. Experimental Class
= ∑ − (∑ )N − 1
D =  Standard Deviation
Σ    =  Total Row Score
N =  Total Number of the Students
1. Pre Test 2. Post Test
= ∑ (∑ ) = ∑ (∑ )
=
( )
=
( )
= 1.39 = 1.73
B. Controlled Class
1. Pre Test 2. Post Test
= ∑ (∑ ) = ∑ (∑ )
=
( )
=
( )
= 1.75 = 1.30

APPENDIX XI
The Significance Different
1. t- Test



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
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
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
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2121
21
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11
2 nnnn
SS
Where : = ∑ − (∑ )
+ = =
= ∑ − (∑ )1643 − ( ) 1275 − ( )
= 41.33 = 23.73
=



 






2121
21
21
11
2 nnnn
SS
= . .. .
= ..
= .( . )( . )
= .√ .
= ..
=      2.186
2. t- Table
For level of significance (D) = 0.05
Degree of freedom (df) = (N1 + N2) -2 = (15 + 15) – 2 = 28
t – Table = 2.048
APPENDIX XI
Df
Level of Significance for two-tailed test
0,5 0,2 0,1 0,05 0,02 0,01
Level of Significance for one-tailed test
0,25 0,1 0 0,025 0,01 0.005
1 1.000 3.078 6.314 12.706 31,821 63.657
2 0.816 1.886 2.920 4.303 6.965 9.926
3 0.765 1.638 2.353 3.183 4.541 5.841
4 0.741 1.533 2.132 2.776 3.747 4.604
5 0.727 1.476 2.015 2.571 3.365 4.032
6 0.718 1.440 1.943 2.447 2.143 3.707
7 0.711 1.451 1.895 2.365 2.998 3.499
8 0.706 1.397 1.860 2.306 2.896 3.355
9 0. 703 1.383 1.833 2.262 2.821 3.250
10 0.700 1.372 1.812 2.226 2.764 3.169
11 0.697 1.363 1.769 2.201 2.718 3.106
12 0.695 1.356 1.782 2.179 2.681 3.055
13 0.694 1.350 1.771 2.160 2.650 3.120
14 0.692 1.345 1.761 2.143 2.624 2.977
15 0.691 1.341 1.753 2.331 2.604 2.947
16 0.690 1.337 1.746 2.120 2.583 2.921
17 0.689 1.333 1.740 2.110 2.567 2.898
18 0.688 1.330 1.734 2.101 2.552 2.878
19 0.688 1.328 1.729 2.093 2.539 2.861
20 0.687 1.325 1.725 2.086 2.528 2.845
21 0.686 1.323 1.721 2.080 2.518 2.831
22 0.686 1.321 1.717 2.074 2.505 2.819
23 0.685 1.319 1.714 2.690 2.500 2.807
24 0.685 1.318 1.711 2.640 2.492 2.797
25 0.684 1.316 1.708 2.060 2.485 2.787
26 0.684 1.315 1.706 2.056 2.479 2.779
27 0.684 1.314 1.703 2.052 2.473 2.771
28 0.683 1.313 1.701 2.048 2.467 2.763
29 0.683 1.311 1.699 2.045 2.462 2.756
30 0.683 1.310 1.697 2.042 2.457 2.750
40 0.681 1.303 1.684 2.021 2.423 2.704
60 0.679 1.296 1.671 2.000 2.390 2.660
120 0.677 1.289 1.658 2.890 2.358 2.617
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LESSON PLAN
Subject : English
Course Unit : Senior High School
Level : First Grade students of X IPS
Time : 8 x 40 minutes
A. Standard competence
Oral communication uses an appropriate language manner fluently and
correctly in interactional discourse.
B. Basic competence
When the topic as the material are given, the students are expected:
1. The students are able to telling the topic orally after listening a test
speaking.
2. The students are able to find out the generally description about the topic
given.
C. Indicator
1. The students are able to practice in speaking in front of the class.
2. The students are able to describe the topic given.
D. Main material
1. The first main material are about the related to task-based learning, how
they understanding and how to response them.
2. The second main material are about giving information.
67
E. Learning activities
1. Pre-test
a) The researcher gives saying the greeting friendly to the students when
entering to the classroom.
b) The students respond the teacher greeting.
c) The researcher ask the students to introduce their self.
d) The researcher gives the students a test speaking about “Jobs”
e) The researcher ask the students to speaking.
2. Treatment
The procedure of treatment are present as follow;
a) The researcher asks students about Task-based learning. It is a
warming up for students before into material.
b) The researcher gives the students material about “Task-based
learning”
c) The researcher explain the material about “Task-based learning”
d) The researcher give example about “Task-based learning”:
1. Please tell, what do you know about this picture?
2. Describe it this picture!
3. Post-test
After the treatment, the researcher will give post-test to know the effective
in improving speaking ability of the first grade students of X IPS at
67
Phattanasart Foundation School through the some procedure in the pre-
test. The topic is about Task-based learning.
F. Media of the study : Picture
G. Evaluation
Speaking test
1. Pre-test
2. Post-test
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